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UNIVERSITY OF NEW MEXICO
Faculty Meeting
March 13, 1950
The March meeting of the Faculty of the University of New
Mexico was called to order by President Popejoy at 4:05 p.m.
PRESIDENT POPEJOY: The first item on our program today has
been arranged by a Committee of the College of Arts and Sciences.
They, this Committee, have had several people here this year; and
when we heard that Dean McConnell was going to be on the campus
tpday, we thought it would be appropriate to have a general faculty
hearing. I will ask Dean Scholes to introduce the ·speaker.
VICE PRESIDENT SCHOLES: Mr. President, Ladies and Gentlemen
of the Faculty: It is my very happy privilege at this time to introduce a distinguished guest of the University, Dr. McConnell of
the University ~f Minnesota. Dr. McConnell has had a long and
honorable academic career on the faculties of Cornell College, Iowa
University, and the University of Minnesota. Since 1936 he has held
the rank of Professor of Educational Psychology, University of Minnesota. For some ten years he served as Chairman of the Committee on
Educatiojnal Research at that University, and since 1944 he has
served as the Dean of the College of Science, Literature, and the
Arts. More recently he served on the President's Commission on
Higher Education which prepared the series of reports on;higher
education with which mostoof you no doubt are acquainted. Dean
McConnell, I have the honor to present you at this time to address
this faculty on general education.
DEAN MCCONNELL: Mr. President, Dr. Scholes, Dean Donnelly,
Collesgue$: It is an honor to be invited to speak to a faculty of
any university and particularly, I think, an honor to be invited to
speak at a university as outstanding as yours. I discovered it is
outstanding in more ways than ore I have known about its general
scholastic standing· I have known about the remarkable way;in which
it has exploited th~ resources of this general region; but I thought
the University of Minnesota's President was the only President who
got a 100% increase in legislative support. That honor has to be
shared between President Morrell and the President of your University, and I think all of us who are in these institutions are appreciative of the strength that has come in these very trying financial times by that increased measure of public support.
I think this is a lovely campus. I have been through the
city before, but haven't stopped. I rather envy the consistency of
Your architecture especially when I think of the conglomerate group
or buildings at the University of Minnesota. I like this change. I
don•t find it monotonous at all but lovely in every possible way.
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I suppose one would say that the functions of a faculty at
a state university would include teaching and counseling, research,
and public service. I am not sure that a Dean is qualified to speak
on any of those subjects. I happen to be interested in research
and might have talked about some of the newer developments of research in the fields with which I am familiar, but I decided today,
because I knew some of you were interested and because you already
have made many gains in this direction, to talk about teaching rather
than research, or public service, oroother functions of a university
faculty.

t

It seems to me one could discuss teaching directed toward a
great variety of special activities that ~ould enable students to do
many kindS of work that· a complex society likerours demands. Those
are the things we are most frequently concerned about in a great
institution like the University of Minnesota. Most of us are specialists. Our minds are turned in such directions, and it ~snot at all
difficult to get a university faculty to talk about professional education or specialized education or research in a field of special interest, although I think I might say that I have noticed some faculty members talk more about research than perform research. I
wouldn't dare say that at home, of course, but it is rather nice for
a Dean to get away from home. He is likely to be timid in front of
his associates at home, but he can be much freer when he gets away.
He can be a little brave as a matter of fact. I am sure you understand if I am expansive it is reaction against being dominated constantly by a faculty at home.
But there is another kind of teaching that a uni rsity is responsible for in addition to th~ vast number of specialisms, and
that is teaching toward fitting~numan living and responsible citizenship. I am going to be foolish enough to say that I think this kind
of teaching is the first responsibility of a university. The first
responsibility we ordinarily think of perhaps as professional educat1~n. I think we ought to reverse the order, not that the one will
exclude the other, but put the emphasis first oof all uponcthe student as a person and as a citizen and then upon him as a man who will
practice one of the professions or a particular occupation or specialty. Furthermore I am inclined to think that this kind of
teaching is not only 1 the first responsibility of the university,
but is the responsibility of the entire university. The tendency
always is for a professional faculty to slough off this resions1bility on somebody else. It is true that certain colle~es and
departments of a university will have more immediate res;onsibility
for this kind of teaching than other divisions of the University,
but I don't think we ought to slough it off. I think we ought all
to accept the responsibility for defining that kind of education
as carefully and as systematically as possible and then see to it
that the curricula of the university are built upon or alongside
those activities which consider the student first of all as a
human being and as a citizen. I think you would p~rdon me for
say1ngR-in fact, you would expect me to say--that if the university turns out engineers, journalists, and mathematicians unprepared to shoulder the responsibility of citizenship, it shortchanges both the student and society. I am well aware of the fact
that neither the students nor their parents take that power of
the university out.

J.

I was on a committee which planned the Fortune survey of
higher education. I was not surprised by the results of the survey but some members of the committee, most of them connected with
liberal arts colleges, were astonished and disillusioned with what
they discovered because they found that the ordinary layman and the
ordinary graduate of a college or university expected first of 11
that a college or university would provide economic competence and
reward for the students. And that led people like President
Baxter of Williams and President Hancher of Iowa, who were members
of the committee, to wonder why it was that graduates of liberal
arts colleges as well as schools of uni~rsities put such low
value on the kind of education I am talking about this afternoon.
I cannot quote President Hancher exactly, but I think he meant
that the students who would be graduated from liberal colleges
or who had taken liberal studies in connection with their professional curricula had not really experienced a liberal education. Studies had been perfunctory; they had been remote from
the kind of life students live; they had been remote from the
lives of the communities from which these students came. In
other words, though they might have a liberal arts degree or
had a course in literature, social science, or physics, they
had not experienced a liberal education; so we think the member
of the committee decided the discouraging, disillusioning results
of the poll indicated that colleges and universities ought to
look at themselves; and they might have to do a better job of
selling education for a richer personal life and for more r sponsible citizenship to the students and to the public, if they
meet their responsibilities for this kind of education more effectively than they have in the past.
It is this responsibility of the university for general
educa±,ion that I would like to speak about. I am reluctant
to discuss the term "general education." It has been a kind of
hackneyed term. In some places, the term "general education"
has been associated with what is done for students of rather
poor or mediocre academic ability. Sometimes the term "general
college"' has been attached to a program designed for the students
Who are poor risks in the various colleges of the universitr.
The General College of the University of Minnesota was that ind
of institution.
Because general education at Minnesota, as the term is now
used, was first used in connection with the general college, it
took us a long time to get rid of the handicap of the association
of the term with students who were not accepted by the other
~Olleges of the University. And then in some places the term
general education" has been interpreted as being so general that
it lacks all educational integrity, and I must conf~~ that often
What went under the title of lfgeneral education" wo~~ lack educational integrity. Frequently they were courses that were filled
With generalizations that could only be implied in substance because the supporting data out of which the general idea had to be
gained, never had been in~luded in the courses or in the student's
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reading or experience or, on the other hand, courses devised for
general education included a mass of undigested and unrelated
detail which couldn't have very much significance. So, we got
comprehensiveness at the expense of general significance. And
the instrument, as you know, cf general education of the sort I am
talking about was the survey course. Perhaps you escaped them,
but not very many institutions did because the University of
Chicago established survey courses in the college. It described
the survey of knowledge that constituted general educat on at t he
University of Chicago and many institutions followed it rather
slavishly. With that we might contend that general education is
not just something to be provided for our academic liabilit es or
something to be intellectually supervised.
What is general education then? I am surprised that there
is any difficulty in arriving at a meaning of the term for I
think it can be defined quite simply and practically a~ "the education of those phases of non-specialized and non-vocational education that should provide the common basis for normal human living
in a free society." That is not taken exactly out of the Harvard
Report, but it ' ~s reasonably consistent with it.
By normal human 11ving, we mean thos.e things which we do as
persons and as citizens in the ordinary activities in life -those activities which we share with the great body of persons
with whom we are associated in all corrununities.
I don't know whether I should mention John Dewey or not.
I asked the Chairman of our Philosophy Department who the greatest American philosopher was and he said, "John Dewey." Whether
or not that is true, or whether or not you really believe in John
Dewey's philosophy, I think you might agree with me that r,e has
epitomized the spirit of general education when he said, Philosophy should be transformed from a device for dealing with the problems of philosophy into a method cultivated by philosophers for
dealing with the problems of men." That, to me, sums up the purpose and character of what might be called fundame·ntally "general
e?ucation." He was not talking about that; he was talking about
hts subject, but I have generalized that into a kind of theory of
general education. Let me remind you I am not certain that
Philosophy should be transformed from a device for dealing with
the problems of philosophy into a method cultivated by philosophers
for dealing with the problems of men.
And that reminded me that once when I was urging students to
study philosophy as part of their major education, a sermon which
I gave to every class that I had, a student raised his hand and
sa19, "Well sir if you think philosophy is such an important
study, why is ~t'that it never seems to have anything to do with
things that matter to us?" I was a little stumped for an answer
that time and I guess I quit giving the sermon. Well, that
student a;ked a relevant question. I don't want to say that I am a
member of that educational group which thinks that everything a

student learns should be immediately useful. I think such an education would be a rather thin and unproductive education. It ought
to become more and more meaningful as time goes on and experience
broadens and deepens, but I do think that that student asked a
question which faculties should have to answer; and if they answer
it as directly and as systematically as they should and could, they
would have provided the opportunity for a general education.
Or, when you want to define general education, think of
Milton's definition of liberal education which was: "An education which fits men to perform skillfully and magnanimously all
the offices, both public and private, in peace and war." Not
the exact language, but somewhere near it. You might not want
to use the means Milton describes, but I think no matter what
the means, you will agree with the purpose he had in mind. We
might then say that the general education movement -- because I
think it is a movement and not just a fad -- ')!! is a curative to
certain tendencies in liberal or in university education. A
curative to certain tendencies. First of all, it is a reaction
to specialization. Not against specialization which is obviously
necessary in a society that demands so many kinds of special competence, but against excessive specialization, against premature
specialization, against a kind of narrow specialization. That
usually isn't good professional education either. It is a reaction against the desire of faculties to duplicate themselves.
It is a reaction against the tendency for a professor of history
to think of all those people as budding historians.
I met at Oxford a year ago Professor Painter, and I read
before meeting him some of his comments on modern university
education and that is the reason that I remember this general
education. He said that the professorial type of man may be,
and often is, a very fine fellow indeed; but it is not to be
assumed then that he is the only model or that the education he
imparts should be directed solely to the production of creatures
as like as possible to himself. In other words, the historian is
busy with the education of people in that group who are not going
to be historians.
The wide-spread interest in general education in the second
sense -- a profound dissatisfaction with university teaching and
With cultural fragmentation, not only in society but in the university as well, and I was reminded again what Professor McMurray at
Edinburgh said. He had remarked upon the dissolution<JDf the old
university cultural tradition and said that that was reflected
~n most of the British universities except for Oxford and Cambridge;
tut he ins~isted that even though we brought the arts and sciences
ogether again that wouldn't solve the problem any more than the
P~oblem or gen~ral education would be solved by having all science
~tudents take a course in art and all arts students take a course
science. But Professor McMurray insisted that the function '
1nibera1
education at the university is to integrate scientific and

humanistic education, not merely a work which is superficial
but in spirit, so that by teaching every subject in terms of'what
place and purpose it has in contemporary civilization, a new cultural synthesis can be attained.
That is, I think, indicative of the spirit of a true general
or liberal education -- that somehow things are not left in separate and well-insulated compartments but become somehow members of
a meaningful organization. And then, general education is a
reaction against formalism in education. I found myself quoted
in the Atlantic onthly several years ago as having said that
for five~years liberal education had been falling into a rut and
(""oreaking out again. I didn't say it, but I am willing to be credited with it. You are familiar with the fact that there have been
many revivals in education. During the Renaissance, education
experienced a great humanistic revival against the formalisms of
a previous period; but you know, too, that the spirit of Renaissance
education was soon stifled by the public. For a long time there
was a sad confusion between language and literature. They obviously have some relationship, but they are not always synonymous. So,
I think we need to remind ourselves periodically that liberal studies,.
particularly humanistic studies, easily fall prey to all kinds of
bigotry unless we are constantly on the alert toaroid them. I discovered as I went about British universities that people in the arts
faculty always assumed that it is the scientists who are uneducated
and the scientists consider the arts people uneducated.
Well, after thinking that one of the purposes of what we call
the general education movement is to revitalize c:th humanize liberal education to bring about again a revival, a renaissance of the
human purpose in literature to bring all subjects to bear on the
affairs of men; I am .J,ed' t~ say that genera1 education is not different in spirit from the truly liberal education. Then why talk
about it? For reasons I have just indicated -- as a kind of curative against certain formalisms, certain specialisms that have become too prominent in education; also, because I think we need to
recognize that while some students may have the time and opportunity for an extended liberal education, what ~ou might call a
complete or full liberal education, all students in the university
should have the opportunity for at least a minimum liberal education. In other words I think the university has a responsibility to make available'for all students a fundamental, basic,
systematic, and reasonably economical program of education that
Will make them more intelligent about themselves and other human
beings and the world in which they live. I am glad to say that
in the University of Minnesota the College of Engineering has now
~ecided that the equivalent of a year's time shall be spent in the
umanities, the social sciences, and the biological sciences.
That is little enough but better than none. The faculty of the
College of Medicine siys the student can bring into his premedical program only so much science and no more, and the remainder of his time will be spent in the humanities and the
social sciences. ( hat might really change the American Medical
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Association -- but I have been disillusioned before!) That puts
an enormous responsibility on the faculty of the College of Liberal
Arts because engineers and premedical students who are intent on
what they want to do sometimes don't take readily to what they may
consider to be a waste of time in the humanities or the social
sciences, and it puts upon the people who teach courses in these
fields to students who are not going to specialize in them a
responsibility that calls for great imagination and great ingenuity in teaching and in curriculum making. In the development of a systematic program of general education I want to say
that there is hardly a course in any university that couldn't have
some bearing upon what I have talked about on general education.
I want to close by giving you an experience or two. I thought
my father was a peculiar man because he spent a lot of time reading
Latin law. I am sure it had nothing to do with the practice of law
so that all of his advanced courses in Latin must have had something to do with his education, and I want to say too that there
are many departmental courses that are not useful for general
education. History of Philosophy, it seems to me, is almost essential, and we have had to battle to keep our philosophy department from setting up a series of prerequisites. We have worked on
the English department to open a course in 19th century English
literature. We have tried to get the history department to do
the same thing, and I have received a report from the chairman
of the history department showing how many students in fields other
than history were in history. Eighteen to twenty different fields
of education were represented in the history courses for general
education. But I am inclined to think that those courses don't
quite do the job in themselves, that other kinds of courses are
essential.
Some years ago I read President Hutchin's diagnosis of
higher education. The subjects I refer to particularly are those
in which -he said that the liberal arts college was a picture of
disunity and chaos and that the humanities, which might be supposed to have the greatest unity, were just as characteristic of this
sort of chaos as was any other field of liberal studies. I reflected on this for awhile and then got the chairmen of such departments
as history, philososphy, literature, language, and science together
and briefly outlined President Hutchin's diagnosis and went on to
say that I was loath -to accept it literally.
We don't have to assume that Plato or nybody else knew
What the eseentials were, but surely it would be possible for . a
g~oup of people in the humanities to look over the whole sweep
of Western culture and civilization and to discern from that exam1nat1on of human history at least some of the central values or
;deas or ideals, what some of the central fields in the developtent or that civilization had been; then having agreed on those,
to use all the sources of the humanities to select and organize
hose documents which would most clearly delineate the development
of these central ideas. I have never forgotten one of the replies.

)

"Mac, you are awfully naive· there aren't any who could agree on
anything.' "If that is so, Ii I said, "you ought to fold up and
steal away u But the chairman of the English department, Joseph
W. Beech, now retired, spoke up and said, "What you are talking
about ought to be done, but it involves a great deal of imagination and ingenuity and energy. We are six old men. We don't
have those i ngredients any more. You had better get in some
young men who have some imaginative ingenuity." Another meeting ended; nothing was done.
The professor of philosophy taught in exchange some oft e
courses given at Columbia for many years designed for the purpose
4f general education (which, of course, the Harvard Report neglected, much to Columbia's annoyance). Well, he came back, and I got
the same people together, and I said about the same t ing, ad
this time this man in philosophy said, "I know ju:t what ·you are
talking about. I'll have an outline to propose to this group in
three weeks." He brought in an outline and said, Now give me
'he Modern World, beginning with Voltaire.' Give me five hours
a week for a year and we will devise a course which will show the
development of the idea of self-government in the western world
in the modern period." And that was the birth of the 'Humanities
in the Modern orld." Students take anything with "modern wo ld'
in the title. This professor is a great teacher; he is a respected
teacher in the University. He gave it for a year, and at the end
of the year Joseph w. Beech said, "Would you object seriously if I
dropped my seminar and taught a course in humanities next year?
Meantime he had been complaining that these ideas of the modern
period" didn't start in 1775 or some such time. They must have
had a long history. They began far back -- at least in the
Classical age
After he had been teaching Humanities in the
Modern World for
•
a year Professor Beech said, II I guess I'll take
time out this sumne:' and'@rganize a course beginning with the Greek
period and come down to about the time of the humanities in the
modern world," and he did.
In the fall he walked into my office and threw down a sheaf
of papers and said "Doing all this reading anew this sununer in
preparation for th~t course led me to break a silence of fifty
7,ears in poetry." I took them to the University press and,said,
Don't you think you ought to consider the possibility of ~ub~ishing these?" and so, with his earlier works, these new ones
illed out a volume of peems. Well, I give you that story for
the reason that there are people of scholarly distinction and
ability who do have imagination and ingenuity and energy, and
the development of the kind of course that I am talking about
takes all three.
I haven't time to tell you about all our courses in gene~al studies, but I want to give you the essentials around which
i~ofessor Beech organized that course. He took four great issues
n the development of early western civilization: (1) the issue
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between individualism and conununity; (2) the issue between the
rational and the experimental in the pursuit of truth; (3) the
issue between the ideal of the transcendental and the naturalistic·
(4) the issue between the principle of the absolute and the finite:
B t t he po tis these courses are not surveys. They are
not comprehensive courses in literature or philosophy or the fine
arts. They are highly selective around certain issues. They depend upon many disciplines. They involve a great deal of knowledge.and background, insight and understanding on the part of
the teachers. You don't assign that kind of course to somebody and
say, "teach it." You find people who are willing, courageous and
reasonably competent to give that kind of course, and out of it
you build what I consider to be one of the most vital prfograms
of education. We have had it on an elective basis and have attracted a very large number of students in the war and post-war
period. It is a revival of the humanities. The integrity and
vitality and humanistic quality of these courses had their effect
in other courses in all the departments of the humanities, and,
I think, in the whole university.
Well, I am afraid that this is not a very systematic report
on general education. The only fun I have had as dean of a college
is to find people who had ideas -- ideas about research, ideas
about education at any level, ideas about general education -and encourage them to work out those ideas and provide the facilities with which to do it. Sometimes you have to do that in the
office of a faculty member; you have to dig him out because he
is timid about suggesting his ideas for fear his colleagues would
tfi1nk that they weren't sound, that they were radical educationally, or superficial or for some other reason he is timid. Deans
don•t get many compliments. They have ~ogive them to themselves,
so I think I will give myself one. We have, I think, one of the
best programs in American studies at the University of Minnesota,
pretty largely through the leadership of McConnell. I said to
myself once e~Why do I take the time and energy to do this job when
I could hav~ gone along my regular way much more easily?" I did it
because I finally found the combination of a chairman and a dean
Who were interested in what I wanted to do. That is the only compliment I have ever had. Thank you.
PRESIDENT POPEJOY: Thank you, Dean McConnell. I believe
if members of the faculty would like to ask some questions, Dean
McConnell will try to answer them. Someone want to start? Then
I would like to ask one Dean McConnell. In the early part of
Your talk you mentioned'that the Fortune survey pointed out the
lack of interest or knowledge of the aims and purposes of a liberal education and that most students could not be sold ve-ry
~eadily on a liberal education because of their interest in a
Vocational career immediately. Would you say that a liberal
education not only has values in promoting better living in the
community but also has a value vocationally in the field in which
the student works? If that is true, then do you think we might

do better to convince the freshmen that these courses in the
liberal arts will make it more profitable for engineers, for la yers, for doctors, for chemists and for any profession· and p
p
they might see the point, if it is right. I have the feeling, and
it is not original, that one can actually do better in the fi ld
of his endeavor if he has broad training in the liberal arts. As
I say, that is not original, but I wonder if you would care to
cQmment on that particular theory.
DEAN MCCONNELL: I can comment only by conf rming to a
considerable extent your proposal. I think we ought not to oversell the vocational value of general education, but I hop
t any
rate that my remarks didn't suggest that I was sympathetic with
a great amount of anti-vocationalism that often character z
a
discussion of general education. This was written into the report
on higher education. You will find it in a new book by Horace
6ollins that living includes working and that we ought not tot
the position of the person who says that there are some
n ho
nd
to wprk and others who are not. That doesn't go any more.
I don't like to see any wall of separation between any a pee
a man's life and service. I am inclined to think that th sk 11ful teacher makes every possible relationship that h can b
the things he is teaching and the whole range of activities of
human beings in life and work in the conununity. The la shoo
have discovered that they have to teach the student the oc 1
sciences or have students taught social science.
y only ob
tion to the University of Minnesota is that the law faculty
to teach the social sciences themselves, and I think it ould b
particularly advantageous not to get it in association with the
law but to get the social sciences as social scientist have
developed them. Instead of making a horizontal division nto
general and special education the two ought to proceed togethe
With defferent emphases and d1fferent purposes; but always together. To get back to law, I have suggested to the dean of the
law school that he devise a course in law to be given in the
liberal arts college. we discovered that many choose the la 1 for
poor reasons and when they finally get to the law school don t
do Particularly well in law; and this course would (1) give them
some little idea of interests and aptitudes, what ~he lawyer has
to do and the kinds of problems he is concerned with; (2) it wou d
give these students some immediate contact with the field of their
special interest. I think that is a motivation you ought to tie to
and I think they would do better if theJ had some immediate contact
With their
eld of specialization. (3) If it is the right kind of
course in law it will show how the law develops. I have heard
the dean of o~r law school say most lawyers think the law is comPlete with a few details to be filled in, but otherwise all made
and don•t think of it as something that develops and gro s 1th
human eXperience. Well, if you could really tell the student hat
the law is, how it is developfs, how it grows and functions in
society, even though he never goes to a law school, he ould have
had a good piece of general education. We even offer a course
0
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with graduate cred t -- which embarrasses the faculty
the ~itle "Introduction to Philosophy." Anything with
tion is certainly not respected. Why do we have it?
many students escape philosophy before they get to the
school. So, general education with us sort of runs up
the line.
PRESIDENT POPEJOY:

-- by
"introducBecause so
graduate
and down

Are there any other questions?

DR. WICKER: Theye' might be relat-ionships between the
underlying principle of general education and what goes on in
our high schools where specialization amounts to inroads into
vocationalism. That might prove that we are not getting the
idea of general education started early enough.
DEAN CCONNELL: I don't believe the inroads of vocational
education have gone as far as we think, but this is a problem
that is to be considered in the secondary school without question.
Again I think I would apply my own doctrine, if I were thinking
of going on to college. For example, if a fine arts student wants
to take time out from the fine arts, perhaps for some aspect of
social science and science, then it seems to me that what we ought
to do at the college level is to get that student to fill in a program that will round ~P general education, because the first two
years of our college are essentially secondary school years, not
university years. (I think it is inevitable that they would be,
in our system of educatiou) We ought to look at the senior high
school more or less as a whole piece, but ~fit means that
vocationalism really causes students to lose the opportunity for
a general education, it is a serious matter not only for the students who do not go on but for the students who do.
Much of our vocational education, we will discover, should
be quite general in character and I think the President had that
very thing in mind. The kind of narrow vocationalism which was
promoted for awhile in secondary schools just didn't work, and I
think there has been a considerable shift away from it.
DEAN DONNELLY: Mr. President, I know you have more on the
agenda and Dean McConnell has to talk at a dinner meeting tomorrow,
for Which Dr. Alexander is chairman, and so I will make an announcement. Anybody on the general faculty who would like to attend this
~eeting should get in touch with Dr. Alexander. At that meeting
here Will be opportunity for more discussion.
PRESIDENT POPEJOY: After this fine talk on liberal education, using up __ and I am glad you used it -- as much time as you
have, I don't believe it would be appropriate for me to get into
such practical problems as we have in the case of the budget. If
it 1s all right with Dean Scholes we will set ~Pa special meeting
of the faculty for two weeks from today. There are some committee
reports to come in, and at that time I will make a general state-
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ment to the faculty about the budget. I would be glad tom e
it today; I am prepared to make it, but it is now five o'clock
and I think it is an appropriate time to adjourn unless you ha
more questions or unless there are some announcements which
should be made. Is that all righ~Dean Scholes? The meet ng,
then, stands adjourned.
Respectfully submitted,

Eva M. Israel,
Secretary of the Faculty.
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